SLAA F83 &} (ie

7 % A b : Task-Based Language Teaching in Foreign Language Contexts
J&F HIFF : 2015/5/29

FERMEY KL

Y475 . Chapter 5
Horiba, Y. and Fukaya, K. Effect of task instructions on text processing and learning in

a Japanese EFL college nursing setting.

1. Abstract

AT TIET ¥ A b OFiiE L FEIIKT X AV IBEOHEEZFEL TV, ZDdD,
70 NDFEHRKFAECT A N OFM & WAOHAEMRBE 5272, Z 0BT %2 N FiffnE
ARG L1 23 2% 27 v—7 (L1 only condition) , 7% A h DOFifiE% L1 TIT
WFARRE A L2 T1T 9 7 L—7 (L1-L2 condition) . 7 % & b DFefif & FARRE D )5 %
L2 T1795 7 /v—7 (L2 only condition) O = D>DEBREEZHE, /o, TOHROKZHDL
TTFA MHNORMOBEGEICET 5558 T A FEHINCEBALEE IR Th b o1,

Z 9 L7=FEBROFE R, Ll only condition DB AFIFNEOFARE TCEWVER S —
Ji, #B5ET A b Tld L2 only condition 23 ® m\V kA4 L7z, F7- L1-L2 condition @
TN—=TTEDELL EBERRWIERE RS T,

INH OREFIXTEE O 4Bl (resource allocation) & #F & L XL (levels of
representations) O _ODOEEEFANTEDKY-EZMIEAEETH 5,

AMF5E Tld Task Based Language Teaching (TBLT) O#FHAIZIWT TL2 O JIZHIBR
DI LFENT XA N L GEEFEAFRICAT) ZENTEL00, o [ZA7NE
PNEBEDT XA LGRT B EADX X NV T 4 — LREIRRFENCED LS I B% 5.
ZBD] EWVIEMICOWTHLNICT S Z E2R-A TIN5,

2. Introduction

B TXRRBARHETEINTONE Y & HAICLE>TTF A H2FifE, BT 503 E
BRAX N, FATZHIET XA MO EREER L, T2 S ESERFAZITHEHL
TWn5,

B EFL 7 7 ATHEEROZ A7 BFRESND T ENRLNR, TF A NORNFEZ AT T D
KO RENDZELZ, TR MIENPNTWDEREAKROEG S Bk X
NTLE I,

B A OFRIAE (cognitive capacity) # 5 x5 & AHIET XA MO TENT T
AR L SEOHBEFRRFICESTETCNDLDTHAI D, £lo, TX A NDOFHREE %
AUTES FEITH LT, ZRATONBEFZENIERELBEZ L0 THS S,

B AR IIINDDMWICE R DT OICHE#EFZ AT D BARNRF A GRS EE &t
RITFER, o EiT-o T 5D,
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2.2.Theoretical Framework

B TXXNOFMENIDIE, FWEBA LT v TUIL ~y X R RIRFICTT
WA B, RREOTICT F A MERICKT 2 —H LIERE LML T 5 72D DREEIAY 72
7't A (Graesser, Gernsbacher, &Goldman, 2003),

B EECBILATEANRENEZ TR LU BHREND Z L1, £ < OFFREN
BOHEZATHD, 7L~ L | Tid surface code, propositional textbase, %
L C situation model 2% % (Kintsch, 1998; Van Oostendorp & Goldman, 1999),
surface code (FFENARL A~V 72 EOREH L L FOFROGLIE AR L, 2T
<IZERE D> %Y)ﬂiﬁﬁ‘é T2, TXA MOEWRNAIT textbese & situation model (2
Ko THEEND, textbase 137 F X FNED I HOTEMRNE GERNLRT AT 1
TRTHFAMIBRSNEFRRE) 2RL, TOWKIII /v A T2 Fv— (F
A7) ~27 A RT7 7 Fv— (TFAMOEL) MhoKd, S/RARNTIF ¥
—IIHRICTREN GGG b LN, ZLOHEHRAFIZTE > TR SR < TER
5720, situation model (mental model & %) (X referential content (FE-RINZASC A
T/, HKFEREY) LI/ UK Q) IR AEEBICEET 5,

B, TH¥RANZHEMBL LD LT LERTHIET XA MERITM A THREZ N Z

TH 24T 5> DT, BRI NHRITRMEENITELET 27 F 2 MERUSIOIE#H
EBREOTIT NG, Lizdo T, SEOHE LT ¥ A hOLHERILT ¥ X ME
WICHRT 2MEICINZ T, Fik bHER S NI KEDIFH & kI SN2 T F 2
NMEFR (situation model) (2 X - THigk S5, €9 TH L0, BAEOEEIZIE
textbase & situation model DIEKAFFIZEEHR INL D TH D (Kintsch, 1998;
McNamara, 2007)

B A\MOBMARIIBAR S D70, F IR TNV G TR OEEZEI D 8T
% (EFL %\ﬁﬂﬁ“é) ZEPMEATRERD, o, ZOHNBUTHEE OH LM E
NHZANTTFV—ICEKERN TH D (Alexanderet, Jetton, & Kulikowich, 1996;
Kintsch, 1998; McNamara, 2007).

B GATOHMNEAN I T VI LIELIEZ A7 OBERIZE > TEELZ T D G
D 7=0 OFfR O, BEO =D OFfRIDh, 72 ) (Magliano, Trabosso, &
Graesser, 1999), £72, =2 —AT7 XA & EME S T EE THMRITED
2T %L (Zwaan, 1994), FE TR =2 =T A A & LTride & 9 I2HR
LTCHFERRELDLZENRHLMNIR > TS (van den Broek, Lorch, Linderholm,
&Gustafson, 2001),

B L)L L2 TOT7FR MFMITZOSHEREZEEICL > THHISNLDBDOTHY (Lee &
Schallert, 1997) | & < \ZFRBEDHGKIC K D BIIE TH D (Koda, 2005), LA L
ZDOT 4 AT AT =V RL2 TORAEREICE T 58 7 o AEH O K S IZHK
TLHHDRDN, HDHNITHFA NORNRFERELEICZ L a—F 52 LR
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WZHRT D2 DRONEHENITR > TRV, 512, FARENT A NEMRIZ
BWT, EDO XD ICEFEAERE &FERMGE & HAIZEE T 5 DN OV T S 5EAICH
HNTIT S TR,
F S EAMRETIE, MO OEFEFET LI HEE] BNEWRZT Tidzl
FERICH DR EINRT IR SR ENn ) T 2RV IELEmIN TS (Long &
Robinson, 1998; Swain & Lapkin, 2001; VanPatten, 1996; among many others), &
HIPREZR S DHIFRICER L T, L2 OFifg L FEM DT +—~<  ZAORIZIE b L— A
7 DBRDBENLL TV K5 THh % (Skehan, 1998),
INETT XA MORF L FEORERICE L TOMREIH EVITOHLTE TR,
A7y MATIE L2 TEPNICT X NOFMENPERRIC E O HEZ KT TN
(BEWIRIEOZAL) . 77U M7y METIIHA - HEEICBW T, £ 2 OEHRN BN
R E D DINIREZEA SN SN DNEND D,

. The study: Setting and task
AR OHB & ZNE TOHRITHIEZEEZ, UTOXI RV —F /2 XFa %

==

A AE

RQ1#A7arT7 4 ar Rl ENDIEFROBEDORICAERBERIZIAOND

75)
RQ2 X A7 DarT 4 a v &RIRIICES SN D BEOICHERBRITAD
WY

RQB # A7 DaryT v aryOENL, WETHEEHEEEGOENENICK LT
ED LI ZR OO

AN ET 5 % A7 1% ‘goal-oriented activity DMHE Z£5>, EEOSFEFHO 7 1
TAEREAE L, BT aE R LR 4EROWTRYL, BOIEER D OTRTERE
THZENTEDLLOTHD (Ellis, 2003; Skehan, 1998),

X A 7% goal, input, procedure @ 3 EFEN LM X415 (Numan, 2004 OFEE),
AIFFED H AT 1%

1) Input H#ERONEDIFETENPNIZT ¥ A N EFAHERT 5,

2) Goal - ZTNZEFHATZZ LEDRWANUEZ D L) IZERFHAET S,
EWVIOIRNETHEREIND,

B2, T XA NFBOFETY a— /T3S e RS, &I HARGE
THAEELEEDLNTH, RICEETSONEOEGECTHREEZITYI ZEERD, ZO%A
BAT DT T VBRI, A N TTV—DEFRERERL SN,

ARIFFRTIIZ A7 OFSREL L CTNADOFA LEEERNNEEIND, BRH A A K

3
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TUva BRI AERT A FFMOBRMEICN L CEEOBAROMLEITE b,
NI HIZTHFA MNRGORBITEL 525, ZHODOMRLERT 52 LT,
ABFFETIE MR 72T % A b St SR OBl & BRI BB L I2 ED X H ICBE L

TLADERBENZTHZ L2l AR D,

Method

3.1. Participants

B NFITBHEZDOKRFIZHE D FAETEFL 7 T A %52H# LT\ 5 A ARZEREESEE 70 4.
IH B8 AN T, 2ANBEFTHDH, FHELEL UL LFEEND 44 F TH 31, 14,
16, 9 ANEWVHIWNFRE - TUWNVD,

3.2.Task condition

]
1)

2)
3)
4)
5)
6)

H A7 ODWNEKROFIRZLLTO@EYD TH S

WHh#E %= 3 DO V—712431F (L1 only condition, L2 only condition, L1-L2
condition) | FHNZHFARRERICMHERT 2 SFELIEE,

FEETEINTT X A N &wite,

BFEOMBEIEE EHREBICE > TV LB AZRET 5 729),
FAERBEORNCS 9 —EX A7 T 2 555 % .

AR 2 FE it

EERGT A N & H i

p=itn

3.3.Materials

L2 PAEE LERABZ O UOMET 5720, TOEFLITP 7 A k& the
Vocabulary Levels Test (VLT) %1 /1#& 1213%ZR L TH 5 -7,

BRI LT 2 5O7 F X MIZONEN G Decision text” & ‘Hope text’ & i
LHTIEEIN TN D, ELLHERBRONEDTF A N THY | the American
Journal of Nursing &\ ) MFEXVRLFLZBEL TWVD, Fo, BT EDL L 430
FERREE L 2o TWT, ZHUTFERE BEROHFEL NV ERIZ DT2OICEE HIZL DU
RIS TN D,
WFOTFAMIUINA By FT R ML THAEIZE > TRHMGETH D Loy ol
HEEN 26 U— RFOFBENTND, TAHITITT T THRAGI I, AAGETERKE
Fhall, 2025 U— KD H 5 15 U— RS target words (Za%E S 4L, Itk DREEET A b
THEI N,

HFAREICS W TR, BAFICITHRESNESHTT F A PRAICH L TRVWEES
RODZEZ2EFBEZHLTLLIERE L o7,

AT A MBI L TE, # A7 238 U CORIKE GEEXAY) 22BN REZRET D 2
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EMHNTH T/, BB ITIZEDFELZAATITHREZI L TRIE L Th b ol
Fo, TAMUTAEOMBELZREL, TONKIILLTOBEY THDS .
Production-in-isolation subtest: > 2 EH D HFET A b, AAGEDOERIZAEE L 72
HEEZ I v aNIZRRAT DB
Production-in-context subtest: - AL/ OO ME, KXD X —4 v b U — K55
Ty 25 TWT, HEEO DS ORPIOLFIETNENTH D,
Form-recognition subtest: - #&/~ S L2 BGEN T £ A MASTHIZAFTE L TV e
yes/no TH|Wr7 2 [,
Meaning-recognition subtest: 5% HAU7Z HFE O E A2 E < | L2-L1 Ao iH D G5

R,

3.4.Procedures

3.4.1. Task and tests procedure

RO HA & FINEIC OV TR A AZE TR,
EERATICAEIC TOEFL % 80 M TZBR L TH b o7,

7% A b OFRRE T 12 451,

U a— VRN OMBEICZEELTH D 9,

U = — L RTEEIE 30 43 fH,
ZO%IEFEEGT A - (20 23f) & VLT (25 43 % %,
COHBTITRTOFRELLT AN EZITTHEHX D5 L)L TITo T2,

3.4.2. Analysis of data and scoring

FHIZIT> 72 TOEFLITP |X TOEFL OARREAUZHEW VLT 1T FRNCHE L&
FEWEZ S LIC2 NOBEFIZL > TRASN -, BB A F BEEMEIL 1.00 Th o7,
AR CIE., 1758 (Trabasso, Secco, & van den Broek, 1984; Trabasso, van den
Broek, & Suh, 1989) (Zfit\ ., FHAEINT-NAELZHLR (statement) & HKF (event)
IZHFL, 2 NOBEEIZL - TRANTOZ, BAERE#ENMIL0.93 TH Y | MiE
RbaE LEWIC L o TTFRTHRR ST,

FEEEAGRREE CIX. 2 D production subtest & meaning-recognition subtest (2351
T, EET 1A, MOBICIEM L TOIUT 0.5 i, BREIC 0 ABZNThE 2 b,
Form-recognition subtest TIHB R TE AN THOIL, yes/ no TR 78R % L7-8;
AR INTZ, T_XTOFTT A FPEENC L > TERA S, SRAEHEEMET
0.90 Tho7z, Flo, HERLFE LEWIZ L > TTFXTHRIR SN,
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4. Results

B OERIEGEELUL - X R NNEOFRE - SEEBEAD 3 SO WE, EEANICIE
ANOVA %,

B RS LT, 37— ROWIE DRGEE , FEEARO L~V O A E R AT,
BRI T,

4.1. Recall
U o — L OFERITRAE D B WIEIC L1 only >L1-L2>1L2 only DIEE 7272, 72, Z
DZIZ%F LT Tukey-Kramer HSD test Z/0J72& 2 A, TNHDETHEETHLZ &
Nhiro Tz,

B ANOVA OSHFIZ LD L XA LT A ROREITY a— LD/ T —~ L ATHER

HENHDZ ENHIH, £, FATHAELET A NANEOMIIIAHEERITR S 7
Mol

Table 1. Percentage of events recalled by text and task condition

Task the Decision text the Hope text Total

n M (SD) # M (SD) n M (SD)
L1-only 11 62.7 (22.9) 13 37.0(12.5) 24 48.4 (22.0)
L1-1.2 12 38.1(14.7) 11 16.5 (8.2) 23 27.8 (16.1)
L2-only 10 27.0(15.5) 13 19.5(7.3) 23 22.8(11.9)
All 33 42.9 (23.0) 37 24.8(13.2) 70 33.3(20.5)

4.2.Vocabulary acquisition

FEEEG ORE RIS D B WIIEIC L2 only >L1 only >L1-L2 & W S EZIZ 72 - 7=,
ANOVA OHTIC L DL\ Z A7 LT A RONFIL T — IV D/RT 4 —~< L ATHER
WENDHDZ L, o, FATNE LT A MNEORITITMHAFEMITA SR
Mo 72 (Recall DB L FIEEDHKE R,



5.

SLAA F83 &} (ie

7 % A b : Task-Based Language Teaching in Foreign Language Contexts
J&F HIFF : 2015/5/29

FERMEY KL

Table 2. Vocabulary acquisition (total scores) by text and task condition

Task the Decision text the Hope text Total

n M (SD) n M (SD) n M (SD)
Ll-only 11 5.1(2.9) 13 5.9 (4.3) 24 5.5(3.7)
L1-L2 12 3.6(2.1) 11 6.4 (6.5) 23 5.0 (4.8)
L2-only 10 6.3 (6.3) 13 10.0 (6.9) 23 8.4 (6.8)
All 33 4.9 (4.1) 37 7.5(6.1) 70 6.3(5.4)

Table 3. Vocabulary acquisition (subtest scores) by task condition

Task Production- Production- Form- Meaning-

in-isolation in-context recognition recognition

n M (SD) M (SD) M (SD) M (SD)
L1-only 24 23 (47) A4 (54) 3.04 (2.16) 1.81 (1.67)
L112 23 .26 (.47) A3 (.75) 2.83 (2.57) 1.43 (1.91)
L2-only 23 74 (1.32) .87 (1.28) 4.04 (1.94) 2.76 (3.11)
All 70 A1 (.87) .58 (.92) 3.30 (2.27) 2.00 (2.34)
Discussion

51Rm;F&xakﬁiéné%ﬁg BfRIZH 2700 LW IOBLEND

R L TR 3 — /LR wTLthﬂ%@@%k%<%%%?#%&&oto
ANOVA @T’t%fcﬁkﬁ)Eﬁ’C% HBAINDLEREICH LY AT NFICLD2ERNH S
EEZXDHENTE D,

T & A MgifEET & ) a— A FRERTNIC S 2 Dz T RIORIL, ERENRA T B A
ETHFAMEROT L A= R BIWVIRBOA N T T VI ED XD e kT L
TeDIEA I M2

BEOLL, FEEFT-HHOEREZ TR TREETOT 7 U ERELTNZDT
TR SN, Va— Vil % Ll TITO K0 RE2 0 7-541T T A Mt
R\ Z A SRR 2 TS L SE RN S IE RO LIC A EBE N O TH D L Bbh b,
Z OBEEAL~DE TS text-base & situation model DIEWDO IR EIRD H Z L2725
72595, #CTH ZRIEOHERTH L1 OEHEZ ST o2 FEFIA NI T VO—0EHE L
W, BEIRIESSHERABRR LU CGRBEICRY D72 LN PHRENL, ZhANT X b
NI d =V ADESNIDRN T2 EZ D EHERPNL,

SHRAGIZ, L2 only D¥eR%E H 2 b=, 9 TRWI I —7 O h#E L3R
A=, ANTTU—DREEIT> TOEZDOTIHRNIEA I D, BELLINHD
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FLATATE RS FEINE A~ L EBIRO KE S BERIL, £ D507 % A MEHROM
RMERBFE IR0l Z ERHERIS N D, £ D72 content recall TIHAE & I35
LWHERZFRE RN T2DTE5 5,
JeATHFSE (e. g., Donin & Silva, 1993; Lee, 1986) TIX L2 BEEIZL D) I 7 A ¥ =
YOBENOHAN RSN TS, LN LANIRIZBIT D LI-L2 207 4 v a b L2
only 227 4 v aOBMR, Llonly 227 4> a b LI-L2 2T (3 a > OB%
AT DL, BRDEHEANLET TR I AIBTFAMNRROZ 2 =T 1 7
EHRERIZ G R DN VRDHD > TL B,
L1-L2 D7 NV—7"TiZ7 ¥ A MaifiEse ThRiE CTld Llonly & [REED T T L« A N T T
— &R E L TWT T -RBIIZ OLE 2B LN OLNORDL, 15 DFRLIENIC
7 F A FARIZOWVTORBERIIZREINTWD L OO, SR (RER) H#RIT
HEVRGESIN TN ERTREIND, D72, L2 linguistic code 13, FLIEN
IZ text-base & situation model 73ZE L T L < BfiE S THRAE SV TV D55 1l
2SN D M, £ TRWEAITR L 2o TL %,

5.2.RQ2: X A7 NELRIRHNZFE SN DFEEOEIZERIIH 20 EWHIBLEND

5.3.RQ3: [Z 27 DarT 43 arDENE, NESHE L

FERELTiE L2only 207 1 v a UMilla: ERIDFER L RoTo, 125 A7 OB
RO CTHBEIDEWRER &E o T, BBICE RITAE TR o120, HoriEamicfid
LHBIETH S,

L2 only condition ® 7 /L — 7 |Z LRI TR Y surface code ZHEEL T 5 Z L3 TE Tz
DL TETLHZENTED, Tbbrecall 7 A K EFWOMWEDT A N TLoD
DWOFRERBHIZE NS Z &, BHOWORERE R AR & el

L, ZRATNEORBOWENELZ T 578 LH 5, EHUE target words 7379
TR & BIfR L7 R TRl D IERB D H AL TV =72 D12 recall 7R D FTE
ZEIO TN NEN TN O ZEBER L, LRICES ST L9 LIEEEEWIZ ARk
Th b,

i

ERCRRO TN ZIUCK LT

i

BRICEZFFOON] VO BLEDD

Recall LFEHEFET A NORERNOLEZE 2D L, ZAT DRTT 4 7 I BTN PR
DRIRI 7B OFEREDL G — 7 LIEB LW E RNy hotz, LInLA A
CREREALOMENFE LIS A VD, ZORMBENRLO LT 2
|

INFETORBEREZDE, BEEICVITATar0bdFREL. a7 nt
AL rEAORIC (LY K&7) N — RET7OBMERH D Z Enmsind,
INETICEKALEZEY Ll only O 7 NV—T7 O HE I &E T 0w A~ %
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HEWTEY, (ZHIFEEH S TIWRND) SiEERSOBMFE~OSEILHE D

RENIRN ST AREMEN H 5, FIRAIIZ, L2 only @ 7 V—7 DO 11& 13 S 75 E h~1E

BN S EDRIL, NEBHRIZITSHE D EDNLRN -T2, LIRS T, FRAT DFEMN

FHREREO HIEE 7 a0 B ADEWEFI X I L, ZADMERE L TRRLETTI UV T
ziéﬂé_

AWFFEI R Fﬂ&é%”®ﬁ%;0&#é&aﬁmﬂﬁ BIFAHNL—FRA7D
Eg{?fﬁj &1/\9 74747 X, 7F% A }\O)njhﬁ%k'—ggg ntui‘uﬁ/]ﬁ 0)%%&—&

L CTHY . Skehan (1998, 2009) THE"E X 17~ the limited attention model & task
repetition research OfEF %4 XF+H5 LD TH 5,
WEDZAZ arT 4vary FIZBNT, L2 RAEEDOEAWNIED LS ITHE LD
7259, BIOSHE T-oTe e ZA, T _XTOa LT 4 a V FIZBWTVLT &Y
T — L ORI AR A R 541, £72 Ll only & L2 only (23T VLT &
FEHENS T A D OFEROMIC bECHHRHBEBEGEA R b, (RAHZ L1-L2 =27
43 a TRLNRNSTZDIE, TF A MO T 21— FOBFE CRAICRGERE ) E
B DH I ERIBLTCND, ) &5, L2only 2T 4 ¥ a BT a—1E
R a%iéﬁﬁ%ﬁiﬁ@%%@ﬁﬁ TR A b, (L2 TH ) EFLME Tk
A&ATH T ENTENTFEEOEROME S <%, R Llonly & L1-L2 TZ
@$Efé?]73§7%6ﬂf£7b>of:_é: 1T, TX A MfREDO T a2 — RO CREIICEAGERE )N &
B D T L ERIBELTND, )
IO OMBEORERIL, L2 AEEONRN I AT Da T 42 a lio TR T
KBHZEZRLTND,
ShiT, INHORRIT, 7T A MEMERHAE N S LB FERES T A b O
N7 — DR SN DRI & 1T —E L 2 L 2R LT D,
LMo T, SBfERE, &0 bIBEMERITIZ 27 OPIZTFH LTV n)H 2
EMTEDL, ZOZELBFEARIOarT v 3 AR URERROSEIEIZ L - T
NI DI A Z EMTE B4 9,

Conclusions and implications of the study

FEBROFRERNS ., LUT Oftiim 2 b7,

EFL #EHEZBDPFED Z A7 WA T THWLRI 7 vt 2 L HRIET F A FHEOHBAE
B e 52 FeT A FICHE LIRFFEORIRBY 228 I b B2 5 2 5 "6
PR %,

W7 v 2 %05 L9 e # A7 TN FEITK LARICE < 25, FEEORNIRITE
ZIFADIED RN TREMED M BOHICE R T 0B A 2D 5 K 9 ¥ A7 | 35E%
DEIRAIFEBIAENE < 23, WELEIITHRIE RO ATRENEDR S 5,
SAaRGERE | FRCEEEAGRIITEEOT XA MRMRICEEE 52 5,
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AR EDORFIZED L2RAEEDY I T4 v a Db bHF4ED read-recall task %5

D86, TX A NONETFHE L EERALFEROFENBFARICEZ 2 (WL shd)
LIFBRIT VY,

. Pedagogical implications

AIFFRIZEBNTH > & BHBEMICH R/ REE © 72 5T 01% TL2 ORGERE IR 72
FEHEN L2 ZEHLTT XA NONE L SFEHRE RIRHICTET 5 2 LILATRER2 O
2. E£72 [TBLT OMSHEA DR T, Z AT DA LT 4 a VINEREDT X A b Fifit
DX ¥ /N T 4 — ERIRIIRFEIZED LD ITHEL RIFTT O] L) BficE 2z
EHLLTWEETHD, KFZEIZBNTIE—2DX 27 NIZBWTHNAE L SEER
DR IF IS FRIRFIZ 8 S5 iTREME IR W Z &R ST,

BHEE LT ARFEICERAZELSLGES. FEFOMBMMET e 228D 5 L9
RIEEETRETH D,

NEFE LEEEFOBNIIFE L VH b H 5, FEOFE OB ZHMEICRE LT
2T, FhUTx UGt e i 2 3 4% « EATT 20BN D D,
TR A NPOFEEPFEEICE > TH LT E 256, BMAYIC BARGEROER 24T
LZEbAMERDARREDNDH D, L2 ORGZEEICHIRAH DL, FEEFEFOBAHE
BET 22 IR > THEEDRMNMET T2 B2 615,

. Implications for future research

AHFFETIX, FEEOBMT o AL AT T V=1 L2 TOHMRITEREEICL > T
WEEZTRTWIERALNIRoTe, A% ELTE, 29 LEGM T m AR
NFT Vo= ESIGIZSEIERFHEDOSL & THETINERH D,
ZOZENEVFELL O IUE, FEEORMAER L BRI 7258 Tk L CRGERE -
L2 WU CZATHER - X ATZNENEDL D ITHEL G2 50BN LR D,
L2 BEREDO—2DfE L 20155,

SREIERS R0 -T2 L2 L1 207 4 ¥ a OV THITICERT 2 BN H 5,
TXALETHRARDOZESINDIEROBEORERICONT S HIZHRAET 2 LERH
Do

b

..{

=1

SERHEREROWNER D & 0D OFEEHE T L L TORGEDO D L
£z

FIxbbAA, ke LTTIE ixs) REELZEEGTOILEERNEGE-TNDHI L
IHHETH D, BMERBEA LTV, BRADNELINDIFBEBHLEZ, FHFETOT U
N7y b 277 arbINETURIEWVWLLTRD LD Z L, i
AFEIZD DD AT E & BIZHEML TWD Z EIIHARE A S, AE JITITFEBRIC R

10
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